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ABSTRACT

Language Assessment Literacy (LAL) is a crucial competency for language
teachers, encompassing the knowledge and skills required to effectively con-
duct assessment activities. This research aims to explore the perceptions of
EFL lecturers at Muhammadiyah University of Makassar and Samarkand Insti-
tute regarding different types of LAL, and how technological innovations and
digital tools can enhance these skills. The study utilized a purposive sampling
technique to select ten lecturers from both institutions, who participated in an
online questionnaire focusing on two main categories ”knowledge and skills”.
Within these categories, assessments were divided into digital assessment, test
efficacy and accuracy, language proficiency, instructional assessment methods,
grading standards, and test outcomes. The results indicated that the major-
ity of participants predominantly employed methods of instructional assessment
(87.5%) and test efficacy and accuracy (82.5%). Other areas, such as language
proficiency (72.5%) and test outcomes (75%), were also significantly applied.
Digital assessment and grading standards were less utilized (70% and 67.5%
respectively). The findings suggest the need for EFL lecturers to be equipped
with the necessary knowledge and skills to implement quality assessments ef-
fectively. Integrating SDGs, particularly Goal 4 (Quality Education), this study
underscores the importance of enhancing teacher competencies through inno-
vative technologies and digital tools to achieve inclusive and equitable quality
education. By improving LAL, educators can better support students learning
outcomes and contribute to sustainable educational practices.
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1. INTRODUCTION
Assessment is critical aspect of successful teaching and learning process. Some researchers supported

for the use of assessment to enhance deep learning, improve students learning motivation, create self-concept
recognition, and enhance understanding of the assessment quality [1]. Therefore, it is crucial to ensure that
assessment is implemented effectively in order to offer accurate information regarding the academic achieve-
ment of students accomplishment to all parties involved, including students, teachers, and assessors [2]. In
fact, assessment and teaching are interrelated in the sense that teaching can assist teachers in improving the
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accuracy of their assessments, and assessments can assist teachers in improving the quality of their teaching
[3]. However, such a relationship is exceedingly unlikely to establish if teachers do not have proper assessment
abilities [4].

The principle of ”assessment literacy” has been given and created to manage the necessity of teachers
to be educated and understanding of assessment [5]. Assessment literacy of second language education largely
focuses on evaluating stakeholders grasp of assessment concepts and their ability to apply that knowledge in
practice [3].

Language lecturers must acquire a high level of LAL in accordance with the criteria outlined in the
Standards of Teacher Competence in Educational Assessment of the Students despite the need for more agree-
ment regarding the concept [5], [6]. This proficiency would enable them to develop and administer appropriate
testing methods, score tests for instructional purposes, communicate outcome of tests are provided to partic-
ipants and turn into informed about the outcomes of assessments [7]. In a similar with [8] emphasized the
critical significance of LAL, which enables educators to gather precise data regarding the academic progress of
their pupils and utilize this data to enhance their pedagogical approaches [9]. Therefore, language instructors
at all levels of education, including higher education, are expected to indicate a high level of LAL, as noted by
[10]. In this regard, [11] emphasized the importance of investigating the perspectives of university language
instructors regarding LAL [12]. University officials may utilize the findings to ascertain whether instructors
possess the mandatory LAL [13].

Several studies on LAL have been undertaken during the last few decades by scholars from various
contexts namely [14] conducted a study in the Chinese educational context to investigate the impact of con-
textual and experiential components on the assessment literacy of three different groups: the English language
as a Foreign Language (EFL) teacher, graduate-level learners, and the language teachers [15, 16]. Their find-
ings revealed that the individuals had diverse LAL profiles at both the individual and group levels [17]. When
compared to EFL teachers, graduate students and the teachers language demonstrated a higher level of LAL
[18]. Individually, despite having comparable patterns, each subject displayed a separate trajectory of LAL
increase. [19] investigated the literacy levels of sixty-six secondary teachers in Hong Kong who were teach-
ing English as a Foreign Language (EFL) and the result of his research indicated that, while the majority of
teachers provided the required level of assessment literacy, they were unable to distinguish between two critical
components of assessment: ”assessment of learning” and ”assessment for learning.” [20] did a study in Iran to
investigate the variations in assessment literacy between English as a Foreign Language (EFL) instructors and
non-EFL teachers [21]. The researchers assessed the participants assessment knowledge and skills using an
assessment literacy scale. Their findings revealed that both groups of participants had a limited comprehension
of the evaluation concept, as well as different perceptions of LAL.

Meanwhile, [22] looked into how teacher educators in Norway see language awareness and language
learning in the classroom. Participants in the study highlighted four separate abilities that teachers in the field
of LAL should possess: competency in collaboration, pedagogy, assessment-specific competence, and disci-
pline [22, 23]. In the realm of Indonesian education, LAL has emerged as a captivating subject of study in
recent years. As an illustration, [24] investigated the perception of LAL among 22 EFL teachers in secondary
schools. They used a survey as their study tool. Their research revealed that while the teachers exhibited
a profound understanding of assessment concepts, there was a significant disparity between their theoretical
knowledge of assessment and their actual implementation of assessment strategies. The mismatch was specif-
ically discovered in two significant phases, namely the implementation and monitoring. At the same time,
[25] conducted a study to examine the evaluation literacy of six English as a Foreign Language (EFL) instruc-
tors at two secondary schools in Indonesia. Using the Classroom Assessment Literacy Inventory (CALL), the
researcher discovered that the teachers demonstrated a moderate level of literacy in LAL. The teachers had
challenges in evaluating students development as they struggled to comprehend the fundamental skills outlined
in the curriculum. Additionally, they seldom utilized formative assessment techniques due to their limited ca-
pacity to effectively manage classroom time. [10] investigated the perception of LAL among 144 elementary
school teachers. The researchers utilized the 30-item Classroom Assessment Literacy Questionnaire (CALT)
to examine the instructors level of assessment literacy. The results indicated that teachers ability of assessment
literacy was considered to be ”fair”. Between lower-grade and upper-grade teachers, there was no significant
difference in the LAL levels.

According to the analysis of previous studies, only a small number of academics have examined LAL
in the context of Indonesian higher-level education. In addition, a limited number of scholars have explored
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the perspectives of English as a Foreign Language (EFL) instructors on LAL at the higher education level in
Indonesia. Hence, this study aims to enhance comprehension of the LAL dimension by examining the perspec-
tives of EFL instructors on LAL in Indonesian higher education, specifically at the Muhamadiyah University of
Makassar and Samarkand Institute. This study is required to provide the responses to the subsequent inquiries.
What kinds of LAL have EFL university lecturers used at the Muhammadiyah University of Makassar and
Samarkand Institute?

2. LITERATURE REVIEW
Language teachers must possess a high level of Language Assessment Literacy (LAL) as outlined in

the Standards of Teacher Competence in Educational Assessment [5]. LAL enables educators to design and
implement effective assessment methods, evaluate tests for instructional purposes, and communicate test results
efficiently. [8] highlights the critical role of LAL in collecting accurate data on students academic progress and
refining pedagogical strategies. Teachers across all educational levels, including higher education, are expected
to exhibit advanced LAL. In alignment with the Sustainable Development Goals (SDGs), particularly Goal 4
(Quality Education), enhancing LAL through technological innovation supports inclusive and equitable quality
education.

Research on LAL has been conducted in various contexts. Examined the influence of contextual
and experiential factors on assessment literacy in China, revealing diverse LAL profiles among EFL teachers,
graduate students, and language instructors. [19], [14] reported that EFL teachers in Hong Kong displayed
adequate assessment literacy but faced challenges in differentiating ”assessment of learning” from ”assessment
for learning”. Similarly, [20] observed discrepancies in evaluation concept comprehension between EFL and
non-EFL teachers in Iran.

In Norway, identified essential competencies for teachers, including collaboration, pedagogy, assessment-
specific skills, and subject expertise. In Indonesia, noted a significant gap between theoretical knowledge and
the practical application of assessment strategies among EFL teachers [22], [24]. Found that Indonesian EFL
teachers exhibited moderate LAL and encountered difficulties with formative assessment techniques. Further-
more, categorized the assessment literacy of elementary school teachers as ”fair” [25], [10].

This study aims to deepen the understanding of LAL in Indonesian higher education, focusing on
Muhammadiyah University of Makassar and Samarkand Institute. By improving teacher competencies through
technological innovations, this research seeks to contribute to the realization of SDG 4.

3. RESEARCH METHODOLOGY
Muhammadiyah University of Makassar, Indonesia, and the Samarkand Institute collaborated on this

research. In order to ascertain the participation of EFL university instructors in this study, purposive sampling
was utilized. Five EFL teachers from Muhammadiyah University in Makassar, Indonesia, and five EFL teachers
from the Samarkand Institute [26]. This study used a quantitative method using an online questionnaire instru-
ment designed using the Qualtrics questionnaire platforms. The questionnaire consists of six dichotomous
questions about the various forms of LAL lecturers applied in their teaching performance.

3.1. Research Design
This research adopted a quantitative approach to understand the types of LAL employed by EFL

lecturers at Muhammadiyah University of Makassar and the Samarkand Institute. The study utilized an online
questionnaire as the primary data collection tool, designed using the Qualtrics platform [27]. The questionnaire
comprised six dichotomous questions, each focusing on different forms of LAL used by lecturers in their
teaching activities. This approach allowed for a systematic and structured collection of data, enabling the
researchers to quantify the extent and types of LAL practices among the participants [28].

The quantitative design was chosen for its ability to provide clear, objective, and statistical insights
into the lecturers assessment practices. By using dichotomous questions, the study aimed to capture precise
responses regarding the presence or absence of specific LAL practices. This method facilitated straightforward
analysis and comparison of the different types of LAL utilized by the lecturers, providing a robust foundation
for identifying prevalent assessment literacy trends [29, 30].
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3.2. Participants and Sampling
The study involved a purposive sampling technique to select participants, ensuring that the sample

included lecturers who were actively engaged in EFL teaching and assessment activities. Ten lecturers par-
ticipated in the study, with five from Muhammadiyah University in Makassar, Indonesia, and five from the
Samarkand Institute. This targeted sampling approach was designed to gather insights from experienced edu-
cators who could provide relevant and informed responses about their LAL practices [31].

Purposive sampling was deemed appropriate for this study as it allowed the researchers to focus on a
specific group of educators whose experiences and practices were directly relevant to the research objectives.
By selecting lecturers from two distinct institutions, the study aimed to capture a diverse range of perspec-
tives and practices, enhancing the generalizability of the findings within the context of university level EFL
education.

3.3. Data Collection and Instrument
Data was collected through an online questionnaire distributed via the Qualtrics platform, ensuring

broad accessibility and convenience for participants [32]. The questionnaire was carefully structured, consisting
of six dichotomous questions, each meticulously crafted to investigate various aspects of LAL knowledge and
skills. These questions were thoughtfully categorized into two main sections ”knowledge and skills”.

The knowledge category aimed to assess participants understanding of key areas, including digital
assessment strategies, the efficacy and reliability of language tests, and overall language proficiency. Each
question within this category was designed to target specific dimensions of LAL knowledge, ensuring a com-
prehensive evaluation of the respondents expertise in these critical domains [33].

In the skills category, the focus shifted towards practical applications of LAL. This section explored
lecturers approaches to instructional assessment, their familiarity with grading standards, and their ability to in-
terpret and act upon the outcomes of language tests [34]. By addressing these areas, the questionnaire aimed to
provide a nuanced understanding of how lecturers implement LAL practices in real-world educational settings.

The online format of the questionnaire provided numerous advantages. It allowed for seamless distri-
bution to a geographically diverse audience, making it easier for participants to access and complete the survey
at their convenience [35, 36]. This approach not only ensured a higher response rate but also streamlined the
data collection process. The dichotomous nature of the questions further simplified participation by enabling
quick and unambiguous responses, reducing the cognitive load on participants.

Moreover, the design of the questionnaire facilitated straightforward data analysis. The simplicity of
the dichotomous responses allowed researchers to efficiently code and quantify the results, identifying patterns
and trends with ease. This efficiency was critical in analyzing the types of LAL practices reported by lecturers,
providing clear insights into their knowledge and skills. The structured format of the questionnaire also ensured
consistency in the data, enhancing the reliability and validity of the findings. Overall, the combination of an
online platform and a well-designed questionnaire proved to be an effective method for collecting and analyzing
data on LAL practices [37, 38].

3.4. Data Analysis
The collected data underwent thorough analysis utilizing descriptive statistical methods, aiming to

unveil the prevalence and distribution of various LAL practices among the participants. With a focus on calcu-
lating the percentage of lecturers employing each type of assessment literacy in their teaching, this quantitative
approach offered a systematic overview of dominant LAL practices while shedding light on areas where spe-
cific types were more or less widespread. Descriptive statistics emerged as the preferred analytical tool due to
their capacity to succinctly summarize data in an easily interpretable manner, thus facilitating a comprehensive
understanding of the assessment landscape among the participating educators [39].

This quantitative analysis enabled the researchers to discern trends and patterns in assessment prac-
tices, laying the groundwork for insightful conclusions regarding the overall LAL landscape among the sur-
veyed lecturers. By identifying which types of assessment literacy were more prevalent, the study provided
valuable insights into existing practices and potential areas for improvement. Moreover, it served as a basis for
discussing the implications of these findings, guiding future efforts in LAL training and development initiatives
aimed at enhancing assessment competencies among EFL lecturers in higher education settings.

In summary, the utilization of descriptive statistical methods in analyzing the collected data not only
offered a clear snapshot of the prevailing LAL practices but also facilitated informed discussions on strategies
for optimizing assessment practices and fostering continuous professional development among educators.
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Table 1. Categories of LAL In Teaching Process
Categories Sub-categories Themes

Knowledge

1. Digital assessment a. Conducting test online
b. Technological tools

2. The efficacy and accuracy of tests a. Test layout
b. Statistical technique

3. Proficiency in language
a. Methods of instruction
b. Procedures for assessment
c. Media for instruction

Skill

1. Methods of instructional assessment a. Peer or Self-assessment
b. Student portfolios of work

2. Grading standards a. Criteria for productive skill
b. Criteria for receptive skill

3. The outcomes of the test a. Direct feedback from teachers
b. Written report from teachers

The Table 1 provides a structured framework for understanding the components of LAL. It catego-
rizes LAL into two main areas ”Knowledge and Skill”, each further divided into sub-categories and themes.
Digital assessment, encompassing the utilization of digital technology to gauge students language proficiency,
revolves around two main themes. Conducting tests online offers flexibility in time and location for students,
easing access particularly for those in disparate locations. Moreover, online tests can be rendered interac-
tive and engaging through varied formats such as quizzes, simulations, and multimedia, enhancing student
participation. Technological tools like exam creation software, analytic applications for evaluating student per-
formance, and mobile devices enabling anytime, anywhere access streamline assessment processes, alleviating
teachers workload while furnishing prompt and accurate results [40].

Ensuring the efficacy and accuracy of tests entails two key aspects. The layout of tests plays a pivotal
role in ensuring comprehensibility and correct response among participants. A well structured test layout
involves clear question formulation, consistent font usage, and adequate time allocation for each test section,
thereby reducing student anxiety and ensuring reflective results of their true abilities. Employing statistical
techniques in test result analysis ensures assessment validity and reliability. This encompasses item analysis to
determine each question difficulty and discrimination levels, along with descriptive and inferential statistics to
evaluate overall student group performance, offering profound insights into test effectiveness and identifying
areas necessitating improvement.

Language proficiency constitutes a crucial aspect of language assessment, encompassing three primary
themes. Firstly, effective teaching methods are vital in enhancing students language skills, involving varied
teaching strategies such as project-based learning, collaborative learning, and authentic instructional materials
usage, designed to boost student engagement and provide contextual language skill development opportunities.
Secondly, comprehensive and systematic assessment procedures aid in accurately evaluating students language
proficiency. This encompasses employing various assessment types formative, summative, and diagnostic along
with assessment techniques aligned with learning objectives and student characteristics, ensuring assessments
not only measure student abilities but also support the teaching-learning process. Lastly, utilizing diverse
instructional media like video, audio, and interactive materials aids in enhancing students language proficiency
by making learning more engaging and providing varied contexts and situations for language skill practice.
By leveraging appropriate media, teachers can help students develop listening, speaking, reading, and writing
skills more effectively.

Instructional assessment methods encompass various techniques employed by educators to evaluate
student performance, focusing on two key themes. Peer or self-assessment fosters reflective and critical skills
development among students. By evaluating their own or classmates work, students gain a deeper understand-
ing of assessment standards and identify areas for improvement, promoting self accountability and heightened
awareness of the learning process. Utilizing student portfolios as assessment tools enables teachers to com-
pile diverse samples of student work over time, offering a comprehensive overview of student progress and
achievements. Portfolios facilitate holistic, student centered assessment and can document student progress
while providing specific and constructive feedback.

Grading standards serve as guidelines for fairly and consistently assessing student skills, addressing
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two primary areas. Firstly, criteria for productive skills evaluation, such as speaking and writing, encom-
pass fluency, accuracy, coherence, and vocabulary diversity. These standards ensure objective and consistent
assessment of productive skills while providing constructive feedback to students on areas for improvement.
Secondly, criteria for receptive skills evaluation, such as listening and reading, focus on students ability to com-
prehend and interpret information accurately, covering understanding of main ideas, specific details, inference,
and conclusions. Clear and specific criteria enable teachers to conduct accurate and meaningful assessment of
receptive skills.

The outcomes of tests are pivotal in supporting the learning process and offering valuable feedback
to students, emphasizing two key aspects. Firstly, direct feedback from teachers plays a crucial role in helping
students understand their strengths and weaknesses. Specific and constructive feedback motivates students to
enhance their performance and provides guidance on steps to improve their skills. Secondly, written reports
from teachers offer structured documentation of student assessment results, aiding students and parents in
understanding student achievements and facilitating effective communication among teachers, students, and
parents. Written reports also serve as reflective tools for teachers to evaluate the effectiveness of their teaching
methods and assessment strategies.

4. RESULT AND DISCUSSION
The assessment of LAL types among EFL lecturers at Muhammadiyah University of Makassar and

Samarkand Institute was conducted through an online questionnaire, revealing valuable insights into their prac-
tices in higher education. Figure 1 presents the comprehensive breakdown of LAL types utilized by these
educators in teaching contexts. This data serves as a foundational reference point for understanding the land-
scape of language assessment practices within these academic institutions.

Moving forward, these findings pave the way for further research and initiatives aimed at enhancing
among EFL lecturers, thus contributing to the continuous improvement of language teaching and learning
practices. Additionally, they provide a basis for institutional policies and interventions designed to support
educators in developing their assessment competencies, ultimately enriching the educational experience for
both faculty and students.

Figure 1. LAL Types for EFL Lecturers in Teaching

The Figure 1 indicate that methods of instructional assessment and the efficacy and accuracy of tests
are the most commonly utilized forms of LAL among EFL lecturers. This suggests that lecturers prioritize
practical, classroom-based assessment methods and ensuring the validity and reliability of their tests [41]. The
significant application of proficiency in language and test outcomes further emphasizes the importance placed
on comprehensive assessment strategies that encompass both teaching methods and student feedback [42].

The lower utilization of digital assessment tools points to a potential area for development. As the ed-
ucational landscape increasingly incorporates digital technologies, enhancing lecturers familiarity and comfort
with these tools could improve their assessment practices. Similarly, the less frequent use of grading standards
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highlights the need for clearer and more consistent criteria to evaluate both productive and receptive language
skills. Integrating Sustainable Development Goals (SDGs), particularly Goal 4 (Quality Education), into LAL
practices is crucial. Enhancing LAL through technological innovations supports inclusive and equitable qual-
ity education. By improving LAL, educators can better support students learning outcomes and contribute to
sustainable educational practices. This aligns with the global effort to provide quality education and lifelong
learning opportunities for all.

In conclusion, the study highlights the strengths and areas for improvement in the current LAL prac-
tices among EFL lecturers. Emphasizing the integration of digital tools and clear grading standards, along with
ongoing professional development, can further enhance the effectiveness of LAL, ultimately supporting the
achievement of SDG 4.

5. MANAGERIAL IMPLICATION
The findings of this study highlight the importance of investing in advanced digital assessment tools

and providing comprehensive training programs for EFL lecturers. By equipping educators with the necessary
technological skills, educational institutions can improve the effectiveness and accuracy of language assess-
ments. Furthermore, developing and implementing clear and consistent grading standards for both productive
and receptive language skills will ensure fairness and transparency in the assessment process. These measures
will lead to more accurate evaluations of student performance and better support the achievement of Sustainable
Development Goal 4 (Quality Education).

Additionally, continuous professional development programs are crucial to keep lecturers updated
with the latest advancements in language assessment techniques and technologies. Educational institutions
should also encourage collaborative assessment practices, such as peer and self-assessment, to enhance critical
thinking and self-reflection among students. Regular monitoring and evaluation of assessment practices, along
with integrating LAL into curriculum development, will help create a comprehensive educational framework
that supports both teaching and assessment excellence. By implementing these strategies, institutions can sig-
nificantly enhance the LAL of their EFL lecturers, leading to improved educational outcomes and contributing
to the overall advancement of the educational system.

6. CONCLUSION
The purpose of this research was to ascertain the Muhammadiyah University of Makasar and Samarkand

Institute EFL teachers perception of the fundamental principles of Language Acquisition and Learning LAL.
The data analysis identified two distinct types of LAL domains. The first domain encompassed knowledge and
consisted of three independent themes, namely language competence, digital literacy, and test validity and reli-
ability. The second category encompassed competence and consisted of three unique themes, namely formative
assessment techniques, grading standards, and test results. Based on the findings, it is evident that EFL teachers
must have the necessary knowledge and skills to facilitate the process of conducting rigorous assessments.

The study conclusions have certain educational ramifications. First, in order to assist teachers in
enhancing their assessment literacy, school administrators had to set up professional development programs.
Secondly, there should be a greater use of formative assessment techniques, such as portfolio, peer, and self-
evaluation. If the application of these techniques is tailored to the needs of the students and the teaching
situation, it can be advantageous for their learning. Another result is that if teachers take contextual elements
(such as students interests, learning styles, cultures, ages, and gender) into account, their evaluation methods
are likely to be seen as effective. Finally, some implications are meant for language assessment researchers.
They should be aware of the fact that LAL components are subject to change due to shifting perspectives on L2
instruction. It should be highlighted that the current study has limitations notwithstanding the aforementioned
conclusions. In addition to the small sample of participants, this research looked at LAL fundamentals from
the viewpoints of the teachers.

Future studies can look at the foundations of LAL from the viewpoints of the students in order to
provide a more thorough framework. Additionally, this study offered some insightful information about how
instructors assessment quality is impacted by their language competency. More investigation is required to
determine how students perceptions of quality assessment are impacted by teachers proficiency in language.
Although this study focused on the teachers perspectives of digital LAL, future research can also look at digital
device LAL from the viewpoints of students and teachers of English as a foreign language. Furthermore, future
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research can examine the grading standards that EFL teachers and students believe to be effective. Finally,
but just as importantly, researchers with an interest in this field can look into how EFL teachers and students
perceive the impact of test outcomes announcements on student learning.
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